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ADDENDUM TO WORKING THEORY OF INSTRUCTION
In the theory of instruction written during my sophomore year, I had posited that learning consisted of explicit and implicit processes. If learning is viewed as cycle of exploration, practice, interaction, and connection, a preset of conditions such as motivation, interest, positive self beliefs, and possible selves must be in place in order for the “explicit process” of learning to take place. Almost two years have passed since I have written the theory of instruction. I would amend and add the following ideas. 

First and most importantly, I would discuss other sociocultural factors such as gender, race/ethnicity, class, and sexuality, which greatly impact learning. Second, I would structure the paper to focus on one aspect of the learning process in depth. For example, I probably would have expanded on the role of interest in learning, or focused on either the “explicit” or “implicit” processes of learning. Focusing would have given me an opportunity to relate a specific area of learning to reflect the greater scheme of education. Third, I would also include a section about praxis – how this theory would directly inform my practice of teaching.                                                                                                                     Sociocultural factors
Through reflection, interaction with a diversity of students, and learning in Education classes, I have personally realized the implicit nature of sociocultural factors, and the profound effect they may have on a student’s schooling experience. Anyon (1994) describes the differences of hidden curriculum across social classes. For example, while a language arts curriculum for working class students includes memorizing spelling and rote grammar rules, a language arts curriculum for middle class students includes reading novels, and emphasizing how spelling and grammar may be used in everyday language and how to choose the best way to use incorporate rules. Similarly, teachers have certain ways of disciplining students and managing classroom environment, depending on the socioeconomic makeup of students. For instance, a working class classroom might emphasize the use of hall passes and listening to directions because the teacher always remains the authority figure. In a upper-middle the class environment might emphasize that the need for academic rigor, academic choice, and allowing students to make choices to help them in the getting into college or nurture leadership. Anyon’s article merely opened the door for me to explore the sociocultural factors that must be considered in a student’s learning. 

Similarly, research has focused on the cultural factors of teaching a diverse population of students. Literacy practices in the classroom should encourage the rich background knowledge of students. Background knowledge about one’s culture might not be acknowledged in certain classroom environment because of the emphasis on mandated curriculum and standards. These children may also become labeled as unintelligent or in need of literacy remediation, when in fact they are able to think critically and apply their knowledge. In Campano’s (2007) classroom, many students were able to present their literacy practices in sophisticated narratives and various genres such as narrative, informational, and play scripts. For a theory of instruction to be inclusive, it must include the effect of culture and the background knowledge a student culls into their everyday classroom experience. This would fall under the “implicit” factors mentioned earlier in my original theory of instruction.

Much research has also focused on the issue of gender and education. How does gender affect the learning process? The socialization that takes place in school may set different genders to react to learning situations in different ways. More specifically, some research has shown girls in physics classes are treated differently. Girls seemed to be scaffolded to find solutions to problems, while males seemed to be encouraged to think more about the physics concepts and the problem solving process needed in physics (Hoffman, 2002). Particular gender differences seem to occur in math and science, as noted, while the concern that boys disassociate from literacy has also been raised in education literature. In a series of studies, both females and males were asked to complete a test in the control group, and the scores were not statistically different between males and females. In the experimental group, females and males were told before taking the test, about the statistics that males often performed better than males. In this case, males and females’ scores statistically differed; the females having lower scores. The studies go on to explain the stereotype threat that females may have experienced and how gender affects the learning of students, especially in math and science.

The examples that have presented here are only pieces of evidence that create a larger puzzle of learning. While there are still missing “pieces” of evidence, all the “isms” that may influence learning are implicit variables that vary with individuals and classrooms. The stereotype threat present a social phenomena that has been recently researched and suggests that any individual who may feel threatened because of the group one may associate with, has become a reason for educators to consider how sociocultural factors might influence the process of learning. Therefore, a theory of instruction should acknowledge the existence of sociocultural factors in learning.

In Depth

Acknowledging the sociocultural factors of learning adds an important dimension to understanding how students learn. In revising my theory of instruction, while I would include sociocultural factors, I also had the idea of narrowing the focus of my theory of instruction.  I see the value of focus now, because the process of learning has been encapsulated and theorized through so many diverse perspectives. While diverse perspectives allow for a holistic view of a concept or construct, it would have been valuable to focus on one construct, because it could provide a deeper understanding of one aspect, rather than a superficial overview of many constructs. In doing an overview, some factors could have been neglected such as sociocultural factors mentioned in this addendum.

I would most likely focus in on the benefits of incorporating students’ interests into their instruction, and how student’s interest would increase motivation to learn. As a research practitioner, Campano (2007) provides a framework in which he incorporated students’ migrant experiences and interest in their culture. While the student brought into a lot of background knowledge, Campano was able to craft it into meaningful curriculum. As my theory of instruction discusses, much research has indicated the more well-developed an interest is in a subject, the more a student may actively engage in the subject, and thus affecting performance. By going in depth to one aspect of the learning process, realistic and tangible implications and conditions for practice may have surfaced from the theory of instruction. 

Theory informed Practice

While the paper here is called a “theory of instruction”, I would like to include a section about how this amended theory of instruction would and has informed my teaching.  Referring to this addendum, the most striking thing that surfaces is considering sociocultural factors in learning and multicultural education. Banks’ (1989) four level of multicultural education can be directly applied to shaping classroom curriculum. While I have been aware of the need for multicultural education, using Banks theory helped me to conceptualize my own ideas about how to do this in the classroom. I believe I have been at the second, or additive, stage of multicultural education, in which the structure of curriculum is not change, but materials and perspectives are added to the curriculum. I hope this theory and awareness of sociocultural factors will further move my curriculum to change structure, by incorporating a variety of perspective from all marginalized groups and historical perspectives.


Also when I mentioned the merits of focusing in on one aspect of the learning process, I noted the importance of student interest in their learning. In my teaching, I have witnessed how a student with a variety of learning styles and backgrounds can benefit from developing their individual interests in the classroom. For instance, in the classroom in which I student taught, students completed Reader Response Letters to their teachers, but they were always allowed to choose a book of their interest. The interest showed through the writing, as they were writing rich responses to the writing. The choice also allowed them to self-determine their actions, increasing their autonomy, which meets a psychological need of people (need for autonomy), according to Deci and Ryan’s self-determination theory (1985). Also incorporating students’ academic interest usually produced a lot of engagement in and ownership of the curriculum. When students were asked to create test questions, they were given a sense of ownership, and their desire to study for the test reflected this. In the future, I hope that this student teaching experience and theory guides me to effectively incorporate student interests, whether academic, cultural, or personal,  into the center of curriculum, reshaping and redefining the nature of learning.

Works Cited

Anyon, J. (1994).  Social class and the hidden curriculum of work.  In J. Kretovics & E.J. Nussel, 

Transforming urban education (pp253-276).  Boston: Allyn & Bacon.  
Banks, J. A. (1989). Integrating the Curriculum with Ethnic Context: Approaches and 

Guidelines. In J. A, Banks & C. A. McGee (Ed.) Multicultural Education: Issues and 
Perspectives. Boston, MA: Allyn & Bacon.
Campano, G. (2007). Immigrant students and literacy: Reading, writing, and remembering. New 


York: Teachers College Press.

Deci, E.L., & Ryan, R.M. (1985). Intrinsic motivation and self-determination in human behavior. 

New York: Plenum.
Hoffman, L. (2002). Promoting girls’ interest and achievement in physics classes for beginners. 


In Learning and Instruction, 12(4), 447-465.
Spencer, S.J., Steele, C.M., & Quinn, D.M. (1999). Stereotype threat and women’s math 


Performance. In Journal of Experimental Social Psychology, 35(4), 4-28.
